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Abstract 
Teachers’ training represents a learning activity during the entire life that begins before the initial training and continues 
during the entire teaching career. (Fullan, 1992). The main aim of the article was that of extracting all the relevant aspects for 
teachers’ continuous training from Arges County. A secondary aim was to analyze of the attained training courses and identifying 
the achieved competences following a training program. According the results, the participation rate in Arges County of teachers 
in professional training courses is very high, emphasizing their interest on any topic relevant to professional development in 
relation to specific teaching. 
 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of The Association “Education for tomorrow” / [Asociatia “Educatie pentru maine”]. 
Keywords: teacher, continuous training, competences. 
1. Paper Rationale 
 
 In the educational field, the statement “learning throughout the entire life” is frequently used, representing the 
starting point of many activities that are initiated by teachers in order to improve their professional experience. A 
teacher never stops learning. He learns to answer to his students’ needs and requests, he learns in order to cope with 
changes and social and school exigencies, he learns to be better,… and the list of reasons why a teacher learns is 
open to debate. 
The aim of continuous training activities tries to “actualize, develop and widen knowledge obtained by teachers 
in their initial training and to offer them new and professional knowledge and competences.” (OECD, 2005, p.122). 
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these activities make changes in what concerns teachers’ knowledge and abilities to better answer to practical 
problems in classrooms. Continuous training allows teachers to understand the connection among some activities 
and teaching techniques, the way in which the diversity of the students’ groups manifests and what students learn. 
The fact that teachers work in such varied contexts does not represent a guarantee that every specific approach to 
teaching will have the desired results for students. (Timperley, 2008, p.8) 
 
2. Paper theoretical foundation and related literature 
 
Continuous professional training represents the key for quality services in education that are provided to the 
young generation, a favorable occasion for the educational systems to answer proactively to the exigencies and 
challenges of time, an important factor in order to assure implementing the new views and policy documents in 
education. Teachers’ continuous training, in an favorable acceptance, could be defined as an assembly of activities 
and practices that help the teacher to remain within the school space, a respected and acknowledged professional 
leader, indifferently how dynamic and how fast are the society modernization and man’s emancipation; he, the 
teacher, must remain strong, authentic, authorized in any temporal context. 
Teachers’ training was often classified in three steps: 
• teachers’ the initial training (a pre-work course before entering the classroom as a completely responsible 
teacher); 
•the induction faze (the coherent, supportive training process for young teachers who teach in their first years) 
•the continuous professional training (CPT) (the in-serve process for those who practice the profession). 
 Traditionally, teachers’ training is based on the initial training, defined in specialized institutions, with 
complete implication from teachers’ side, while continuous training was- and still is, in most of the cases, an extra 
alternative, argumentative for teaching practice  (Schwille and Dembélé, 2007, p.33). 
The teachers’ training programs in present days are more and more flexible offering part-time training programs, 
learning at distance, or, even more, the possibility to train a teacher in a very short period through intensive curses. 
But, in order to get quality education, continuous training should be perceived as an integral part of the teacher’s 
work and professional development. 
 
3. Methodology 
 
A number of 213 teachers from pre-university learning system in Arges County agreed to participate in the 
study, whose aim was that to identify the content of the training courses on the market destined to teachers, as well 
as the competences obtained following the participation to the courses. 
The questionnaire with the help of which we gathered the data necessary for the study contained open 
questions about the professional training courses at which the respondents participated in the last five years (with the 
details about duration, number of credits and providers) and questions about the competences accumulated after 
these courses. As the research instrument combines assisted and free questions, we consider that combining the 
quantity and quality analyze methods of the research data will be characterized by the informative and a high quality 
potential. 
 
4. Results 
 
4.1. Attained courses 
The question referring to the completed training courses tried to identify the training programs at which the 
respondents participated in the last five years, in order to: 
- Identify the main courses destined to teachers; training; 
- Identifying the benefits offered by the participation to these courses (credits, competences, etc.); 
- Identifying the institutions who offer services of professional training.  
The obtained data give us a wide image of the training courses on the market destined to teachers-by emphasizing 
the main themes for which courses are provided, the desired competences, respectively the degree of covering. 
The general analyze of what was noted reveals that these can be classified in a few categories or types, 
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respectively: 
• Courses with the aim of obtaining IT competences and IT related competences 
 Comparing to what we call “Generation X”, the teachers’ didactic activity from pre-university learning 
system and even more depend a lot on their abilities and competences to master the media tools and to demonstrate 
interactive abilities in classroom. Because the new generations of students enter school already used to the new 
technologies, teachers confront with the necessity to be up to date with these and to find new methods to attract 
students towards subjects by using in a creative way new information and communication technologies. 
  A first step in introducing IT in daily teaching activity was represented by the courses who developed 
competences to use computers destined to teachers, among which the best known were the ECDL courses (European 
Computer Driving License). Thus, a high number of teachers obtained standard competences necessary to use the 
informational resources of our society that is in continuous development. The success of the program is offered by 
the certification at the end of the course, and recently this program was introduced to students that prepare for the 
final exam and for the IT certification. The ECDL courses duration attained by respondents varied from 8 hours to 6 
months, according to the difficulty level. ECDL Romania, CNFP, SIVECO and some county Inspectorates are 
among the providers of these courses. The number of credits obtained for completing the courses varies according to 
the course duration and the provider- from 15 to 70.  
  After obtaining the standard competences, the AeL courses appeared to complete the teachers’ abilities and 
competences by making them used to computer assisted training and to using this system in their daily teaching. The 
advantages of using such a system are mainly the creation of a friendly interface between teacher and students, by 
the fact that teaching is not made only from one direction from teacher to students, but from both directions, prom 
teacher to students and from students to teacher. Using a computer assisted teaching platform gives the computer an 
educational function in the students’ life. Even more, the interactive content of books represent the modality in 
which the students’ interest is awoken and kept for the respective disciplines. According to SIVECO 
(http://advancedelearning.com/index.php/articles/c3), the system has been implemented at a national level in more 
than 13.000 secondary schools and high schools. The teachers’ training in using the interactive platform through 
courses was realized by institutions as SIVECO and CCD. A course for the development of these abilities lasted 
between 84 hours and a year- according to the level desired by teachers. At the end, the participants have been 
rewarded with credits (according to the duration and the difficulty): between 13 to 60.  
  A third mention is represented by a program that was known in the first place at an international level) 
Intel TEACH. The INTEL company offer concerning education is relatively new 
(http://www.intel.com/cd/corporate/education/emea/rom/395547.htm) in our country. This program is similar to 
AeL in the sense that its aim is that of setting the bases of an efficient use of technology by teachers in their didactic 
activity. The statement “Training in the society of knowledge” sends to the necessity to correlate the actual school 
curriculum to the students’ continuous needs to develop at all ages. Teachers have completed the modules from 89 
hours to 3 months. Among the above mentioned providers are CCD and DPPD, and the number of credits varied 
from 25 to 60 credits according to module duration. 
 A group of teachers participated to other courses on the theme of interdisciplinary projects realized by 
multimedia means and informational society. These courses have been mostly organized by CCD, and the minimum 
number of credits was 15. 
 Other mentions connected to the IT themes and abilities are those according the administration of 
computers and IT initiation. A more complex series of mentions refers to  the IT knowledge and competences 
implementation in effective teaching, the stress being on the exact subjects area- mathematics, physics, informatics, 
natural sciences- chemistry, biology but also on the subjects of the humanistic areas, especially those for foreign 
languages: English, French, and of course, Romanian. 
 Teachers’ interest for the IT competences is relevant for the image of the Romanian pre-university learning 
system, - thus, with the transition from the fixed curriculum and the one-directed relation between teacher and 
students to a more varied curriculum and a multi-directed relation that determines the increase of teaching quality as 
well as developing competences for those implied (teachers and students in the same time). 
• Courses according the mentoring in learning  
 Mentoring is a relatively new concept in our Romanian educational culture. The definition of the concept 
applied to learning emphasizes the fact that through personal development teachers can reach by their own 
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experience and the mentor’s own experience a level of perfection that offers them the high status of a professional 
teacher. Even though a mentor is not necessary a person from the same environment, in education mentors are often 
identified with those teachers who have  a long experience in teaching and trained complete generations of students, 
keeping in the same time a professional attitude and behavior at high standards. 
 Mentoring courses attained by the participants to the study had as their objective professional development 
and have been provided mainly by CCD, but also by associates and non-profit organizations, and in a smaller 
percent by county Inspectorates. The duration of these courses is considerable- minimum 20 hours to 1 year. The 
number of credits obtained after the completion of a course with the mentoring these was of 60, but there have been 
cases in which participants got a lower number of credits (15 to 30).  
 • Counseling courses (including for the students’ families) 
 In close relation to the theme of our paper, this category contains all the mentions that refer to courses after 
which some participants develop competences for the counseling activity. Significant as a number of mentions we 
find here the counseling and guiding courses offered by CCD. Another category of courses is destined to inclusive 
education. We find among mentions courses destined to the relation between family and school and mostly courses 
whose object is parents’ education. A smaller number of mentions refer to courses about health and students’ 
behavior. CCD is emphasized as the main provider for the majority of these courses. A very small part of these are 
held by institutions as the county inspectorates or non-profit associations. Referring to the duration, courses on the 
theme of counseling and guiding vary from a few hours to an entire year, but the number of obtained credits is 
relatively constant: between 25 and 30. A smaller number of credits was given to courses from other categories-
between 10 and 30 credits being given for completing courses about parental education and students’ behavior. 
 From the gathered notes we can see the fact that the latter courses can represent modules for the developing 
of competences and guiding programs, which indicates us a potential structure for the program that will represent 
the final product of this thesis. The duration of the counseling courses followed by the participants indicates us the 
consistency of approached theses, which indicate us the fact that the program we want to design should contain a 
variety of relevant subjects and in relation to the field of school counseling. 
 • Courses to train teacher in order to become trainers 
 The respondents who took part at the courses to become themselves trainers represent a separate group, in 
the first place due to the reduced number. The shortest courses of this kind needed at least 35 hours, and the longest 
6 months. Participants obtained an average of 60 credits to complete the courses. 
 •Courses for the training of teachers as assessors and insurers for the quality of learning 
 Similar to those who trained to become trainers, the group of teachers interested in the role of assessors is 
very small. The approached thematic contain the development of competences needed in the evaluation activity, 
insuring quality in education, assessing didactic  activity on levels-primary, secondary, high school, teachers’ 
assessment, evaluation by comparing the educational systems at an international level. According to the thematic, 
the duration of courses varied from 20 hours to 6 months, the number of obtained credits being between 15 to 60. 
Most of the courses were organized by CCD, but among providers are companies and non-profit associations. 
 • Courses financed by POSDRU 
 This category represents mostly the courses financed by the program destined to the human resources 
development. We find here a series of varied notes, from courses to perfect the teaching of a certain discipline, to 
methods of perfecting teachers. The main provider is MECTS, alongside with SIVECO, universities, ADAF, CCD. 
The medium duration of a course financed by POSDRU is of 6 months. 
 • Courses destined to training for a didactic degree or in methodical 
 Training in order to get a didactic degree is mentioned alongside the courses followed with the aim of 
facilitating the curriculum and to get pedagogical competences. Thus, this category reunites those courses who lead 
to acquiring pedagogical competences for teachers who start their career, courses centered on covering the entire 
curriculum, courses that follow the use of alternative and innovative methods in teaching, and not in the last place, 
courses to prepare for a didactic degree or the final exam in teaching. CCC is the institution that represents the main 
provider for the above mentioned courses, but also county inspectorates and non-profit associations. The duration of 
training varies from a few days (mainly for the final exam) to 6 months (the methodical teachers’ training). The 
minimum number of credits is 30, and most of the credits have been received for training in order to pass a didactic 
grade exam-70 credits. 
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 • Courses specific to curricular subjects 
 This category reunites all courses specific to subject matters. The approached thematic contains introducing 
innovative methods in teaching, as well as using the educational platforms or computer-assisted learning, but also 
using methodology in planning lessons. Many notes refer to teaching exact sciences-mathematics, physics or 
informatics-but a number almost equal with it is represented by the socio-humanistic sciences and mostly foreign 
languages and mother tongue. Among providers we find CCD, universities, school inspectorates, but also companies 
as SIVECO or centers specialized in teaching foreign languages as British Council. 
 Other mentions include participation to events as conferences or meetings, as well as courses on themes 
that are independent of teaching (for example, giving first aid). 
 
4.2. Competences acquired following the participation to training courses 
 
  A second aspect of interest after the training programs and courses at which teachers took part referred to 
the competences acquired. The study participants have been asked to name three competences that they consider to 
have gained them by competing the respective courses. A number of over 650 was registered from all the 
participants, from which 409  were valid. (63% from total). Similar to courses described above, these mentions will 
help us to identify those categories of competences which develop after the training courses in general and, 
specifically, of those acquired in relation to main teachers’ activity. 
 According to the category of courses described, digital competences represent a wide category of notes. 
This category includes competences mostly for using informatics devices, competences for working with 
applications (software) and with educational platforms, competences for IT in teaching. A series of competences 
derived from these are useful to teachers in their daily routine, as well as those of making data bases with the aim of 
assessing and managing students’ results and the making and continuous modifying of students’ files (worksheets or 
evaluation). Acquiring competences for online teaching leads to integrating these platforms in teaching process and 
creates the conditions of making an interactive teaching-learning process. 
 Communication competences acquired by teachers who completed the courses are mentioned also as 
communication competences in general, but also under the form of efficient communication, communication in 
relation to school actors-teachers and students- but also in relation to the students’ families. 
In the case of those teachers who mentioned assessment competences, they refer to assessing their own 
didactic activity as well as their students. Acquiring alternative methods is also found among these notes, as well as 
references to assessment on new methods.  
 A category of extremely varied notes is that of teaching and training competences. We find in this case 
mostly acquiring new teaching methods, but also their association with subjects taught by respondents. The stress is 
mostly laid on what is new, modern, and interactive. Moreover, the new is associated with efficiency-not only that 
the acquired methods are the most modern, but they ease the management of time for lessons, so that the teacher can 
transmit the information efficiently and in the same time developing a relation with his students. A competence 
before some efficient lessons is represented by the teacher’s capacity to “particularize knowledge according to the 
students’ educational needs and requirements”- ability that is developed by some courses. The way in which 
information is communicated during classes is also ability resulted after training, mainly when it is done according 
to the students’ levels of learning. Teaching methods used by a teacher in his activity should be active-participative, 
so that information can reach every student, indifferently of their level. Teaching competences are applied in current 
teaching but also in optional classes, of whose interdisciplinary contributes to the growth of teaching quality. 
 A part of the participants to the study reminded acquiring some management competences. In report to 
teaching competences, a good pedagogue should also be a good manager of the class; in this context we find 
mentioned management competences for the resources used in class, as well as organizing strategies. Mentions also 
include competences in elaborating procedures and work instructions for teaching. Together with these we find the 
ability of team working. 
 The last categories and competences acquired are counseling and guiding competences: to ability to 
manage and face unpredictable situations, efficient management of difficult and conflict situations, abilities that 
teachers can use in order to know their students. 
 Changes, difficult situations and conflicts among students are a part of these aspects whose solving is based 
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on these competences. Centered mostly on the students’ group, but not limited to them, the set of management 
competences represent an instrument for teachers’ development. 
  A series of notes refer to competences connected to didactic activities and school environment: abilities to 
fill different documents, writing projects, management of school documents and knowledge of European legislation 
in the field, organization and management of extra-curricular documents, marketing, learning foreign languages. 
 
5. Conclusions 
 
The teachers’ rate of participation from Arges County to training courses is very high, stressing out the interest 
for professional training on each theme in report to the specification of teaching. 
The received answers from teachers who agreed to take part in the study stood at the bases of emphasizing the 
richest pallet of courses, respectively those from the IT field. 
The majority of participants developed and perfection their competences in the last five years from the IT field  
to improve efficiency in teaching. Moreover, these competences contributed to enrich teaching experience, by 
identifying some interactive, innovative methods, to realize the educational process. 
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